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● Understand the complexities of dyslexia definitions 

and myths of dyslexia

● Identify the basic process of reading and dyslexia 
screening in Oklahoma, including screening, 
intervention, and progress monitoring

● Recognize the key components of parent 
communication regarding dyslexia



Dyslexia
What is it?



Dyslexia 
Definitions

Select the Definition Poll

https://pollev.com/multiple_choice_polls/C4kKu6K2Xhmnc7cKsxy5B/respond


Definition of 
Dyslexia



What is Dyslexia?

DYS-Disorder + 

LEXIA-Language = 

“disorder of language”.

Often used to describe difficulties 
in learning to read and spell.

In most peer reviewed 
publications on dyslexia, the 
terms “dyslexia” and “specific 
learning disability” are used 
interchangeably.



Dyslexia Definitions Across Oklahoma 
Documents

OK-Law OSDE
Dyslexia 

Handbook

“Dyslexia affects reading at 
the single word level, reading 
fluency and rate, and spelling. 

In turn, these weaknesses 
cause difficulties with reading 
comprehension and written 
expression… In other words, 

the reading and spelling 
difficulties are often 

unexpected in relation to the 
person’s other abilities.” 

(Mather & Wendling, 2014).

As used in this section, 
“dyslexia” means a specific 

learning disorder that is 
neurological in origin and that 

is characterized by unexpected 
difficulties with accurate or 

fluent word recognition and by 
poor spelling and decoding 

abilities not consistent with the 
intelligence, motivation and 
sensory capabilities of the 
person, which difficulties 

typically result from a deficit in 
the phonological component of 

language. §70-7001 

Dyslexia is a specific 
learning disability that is 

neurological in origin. It is 
characterized by difficulties 
with accurate and/or fluent 
word recognition and by 

poor spelling and decoding 
abilities.  These difficulties 

typically result from a deficit 
in the phonological 

component of language 
that is often unexpected in 
relation to other cognitive 

abilities and the provision of 
effective classroom 

instruction.

https://law.justia.com/codes/oklahoma/2020/title-70/section-70-7001/
https://sde.ok.gov/special-education-services-dyslexia-resources
https://sde.ok.gov/sites/default/files/Oklahoma%20Dyslexia%20Handbook_0.pdf
https://sde.ok.gov/sites/default/files/Oklahoma%20Dyslexia%20Handbook_0.pdf


Agreed upon features of dyslexia

Difficulties with accurate and fluency word recognition. 

Difficulties with spelling and decoding

Typically involves deficits in phonological awareness

May lead to (or include) problems with reading comprehension, 
reduced reading experiences, and impeded growth of 
vocabulary and background knowledge. 

(Miciak, & Fletcher, 2020 & Snowling, Hulme, & Nation, 2020)



The Simple View of Reading

OSDE, 2022- Implementation Guidance



Type of Readers based on Simple View of Reading

OSDE, 2022- Implementation Guidance



Dyslexia
What it is NOT



Truth

Dyslexia is a problem with 
phoneme decoding of 
sounds, it is not a visual 
problem 

(Williams & Lynch, 2012)

Myth

Dyslexia is a disorder that 
causes individuals to see and 

write letters and words 
backwards and/or that causes 
words to “jump around on the 

page” when reading.  



Truth

Dyslexia and intelligence 
are NOT correlated

 (Rose, 2009)

Myth

Dyslexia is a sign that a person 
is unintelligent.

  



Truth

In general, colored overlays 
do not improve reading 
accuracy or fluency 
(Williams & Lynch, 2012)

Myth

Colored overlays improve 
reading skills of children with 

dyslexia.

  



Truth

There is not one specific way to 
treat dyslexia.  Research 
indicates that children with 
dyslexia diagnosis typically 
respond well to evidence-based 
interventions that target their 
specific skill deficits, such as 
decoding skills 

(Snowling, 2013). 

Myth

There is only one specific way 
to treat dyslexia, and this 

treatment is unique and 
different from other effective 

reading interventions and 
supports. 



“Current evidence supports a dynamic, 
treatment-focused model for dyslexia 

identification treatment, best 
implemented in MTSS.”

Miciak & Fletcher, 2020, p.15



Dyslexia risk identification and intervention

Research indicates the best practice for both identification of dyslexia risk 
factors AND remediation of deficits associated with dyslexia is an 
Multi-tiered System of Support  (MTSS) framework that includes:

1. Systematic screening of students for reading difficulties
2. Tiered EVIDENCE-BASED instruction/intervention
3. Progress Monitoring
4. Data-Based Decision-Making 

(OSDE, 2022- Implementation Guidance)



Dyslexia in the Schools
What does it mean for a student be “at-risk” for 

dyslexia, legally and practically?



History of Reading Legislation in Oklahoma

Reading Sufficiency Act:

1997- Reading Sufficiency Act passed “all third grade students read at 
grade level”

2009- amended to emphasize identification and support of struggling 
readers

2011- mandatory retention for those students score unsatisfactory 

2014- The beginning of the RSA as we know it today, with MANY 
modifications (2015, 2016, 2017, and 2019). Put in structure for 
multi-tiered system of support in reading for K - 3

§70-1210.508C; Swisher, February 2018 



History of Reading Legislation in Oklahoma

Dyslexia Legislation

2012- Dyslexia Teacher Training Pilot Program

2017- Dyslexia Task Force, which resulted in the Dyslexia Handbook

2019- Beginning in the 2021-2022 school year all staff trained on dyslexia

2020- Beginning 2022-2023 school year students screened for dyslexia

§70-7007; 70 O.S. §6-194; 70 O.S. §1210.520; §70-1210.517



July 2022 OSDE Released this Implementation 
Guidance Document



Dyslexia Screening in Oklahoma

Dyslexia 
SCREENING

 and 
“AT-RISK for 

Dyslexia” 

Diagnosis of 
Dyslexia

 Or
 Specific 
Learning 
Disability

OSDE, 2022- Implementation Guidance



OSDE, 2022- Implementation Guidance



Universal 
Screening

 Initial screening is the first step in 
identifying the students who are 
at risk for learning difficulties and 
who may need additional 
supports. 

Initial screening should consist of 
short measures designed to be: 
● Brief
● Valid and reliable
● Evidence-based
● Used with ALL students



When does screening 
occur?

K-3 students must be 
screened three times a 
year

● beginning, 
● middle, and 
● end of the year

Who is screened?

ALL kindergarten through 
3rd -grade students must be 

screened using a State 
Board of 

Education-approved 
screening instrument



SDE Approved Screening Tools



Dyslexia 
Screening

 Intended to provide additional 
information for students who may 
have reading difficulties that are 
related to a RISK of dyslexia and 
help guide intervention 
development. 
 

The dyslexia screening 
assessment does not provide a 
diagnosis of dyslexia or any other 
reading disability



Who administers 
dyslexia screeners?

Dyslexia screeners are 
designed to be 
administered by general 
education teachers, who 
have received training on 
how to administer and 
interpret the data

Who is screened for 
dyslexia ?

All students in grades 1-3 who 
are below 40th percentile on 

Beginning of Year RSA 
screening

All students in Kindergarten 
who are below the 40th 

percentile on Middle of Year 
RSA screening



SDE Approved Dyslexia Screeners



PAST Dyslexia Screener

1. Phonological Awareness Screening Test (PAST)
2. Free resources available at www.thepasttest.com
3. Prior to administration,must fully read the manual. Also it 

is recommended to practice administering it and watch 
training video

The PAST does not DIAGNOSE Dyslexia or Reading 
Disorders. It helps identify skill deficits in phonological and 
phonemic awareness 

http://www.thepasttest.com


Reading 
Intervention 

Plan

 Individualized Program of Reading 
Instruction (IPRI)

If a student does not meet the 40th 
percentile on the RSA screening, a 
IPRI should be written. 

IPRI should include identification of 
specific skill deficits to address for 
the individual student including 
those identified on the dyslexia 
screener, if any.





Are there Dyslexia 
Specific Interventions?



What the research says

Interventions for students with or at-risk for dyslexia had similar effect 
sizes in response to interventions than those who were more broadly 
defined as having “Reading Deficits.” 

Interventions that were characterized as “multi-sensory” did not differ 
from those not described as multi-sensory. 

Dosage (number of intervention sessions) was a statistically significant 
moderator for reading growth.

(Hall et al., 2022) 



Interventions must be selected 
based on the skill deficits

NOT 

on a label



How do you know if it is 
evidence-based?What are Interventions?

A strategy designed to 
build a specific academic 
skill that is implemented 

and monitored. May 
involve altering or 

providing extra 
instruction.



Structured Literacy™ Approach
● Instructional tasks are modeled and 

clearly explained, especially when first 
introduced or when a child is having 
difficulty.

● Highly explicit instruction is provided

● Important prerequisite skills are taught 
before students are expected to learn 
more advanced skills.

● Meaningful interactions with language 
occur during the lesson.

● Multiple opportunities are provided to 
practice instructional tasks.

● Well targeted corrective feedback is 
provided 

● Student effort is encouraged.

● Lesson engagement during teacher-led 
instruction and independent work is 
monitored and scaffolded.

● Students successfully complete 
activities at a high criterion level of 
performance before moving on to more 
advanced skills

OSDE, Dyslexia Resources



Progress 
Monitoring

Provides data to evaluate the 
effectiveness of the instruction and 
intervention supports

Should reflect growth with 
intervention at a rate adequate 
enough to meet goal. 

If growth is not seen, then the 
intervention intensity needs to be 
adjusted



How often do you 
progress monitor?

What do you progress 
monitor?

Growth on the skill being 
targeted for intervention

For example, if you are 
intervening on blending 

sounds, then you may use 
Nonsense Word Fluency to 

measure accuracy and 
fluency of sound blending

The more intense the 
intervention, the more 
frequent the progress 
monitoring

Recommendations from 
OSDE:
● Tier 1 + Differentiation = monthly
● Tier 2: 1 to 2 times per month
● Tier 3: Weekly or biweekly



What about special 
education services?



Special Education–Specific Learning Disability

Both federal and OSDE definitions use the terminology “specific learning 
disability” to identify who presents with learning difficulties in reading, 
writing, math, and language that require special education services.

The definition of Specific Learning Disability includes “dyslexia”

(Authority: 20 U.S.C. § 1401(3), (30) 



Special Education–Specific Learning Disability

When a school suspects a student has a specific learning disability due to 
severe risk for learning problems or insufficient progress with 
evidence-based interventions, they should Review Existing Data to 
determine if additional assessments are needed to determine presence 
of a specific learning disability, include dyslexia. 

Intervention and Progress Monitoring data will be used as part of this 
process. 



What about a medical 
diagnosis of Dyslexia?



Specific Learning Disorder

Diagnostic and Statistical Manual of Mental Disorders (DSM-5-TR)

1. Difficulties learning and using academic skills, that have persisted for at least 6 months, 
despite the provision of interventions that target the difficulties. 

2. The affected academic skills are substantially and quantifiably below those expected for the 
individual’s chronological age, and cause significant interference with academic or 
occupational performance, or with activities of daily living, as confirmed by individually 
administered standardized achievement measures and comprehensive clinical assessment.

3. The learning difficulties begin during school-age years but may not become fully manifest 
until the demands for those affected academic skills exceed the individual’s limited 
capacities

4. The learning difficulties are not better accounted for by intellectual disabilities, uncorrected 
visual or auditory acuity, other mental or neurological disorders, psychosocial adversity, lack 
of proficiency in the language of academic instruction, or inadequate educational instruction.



Specific Learning Disorder

Diagnostic and Statistical Manual of Mental Disorders (DSM-5-TR)

● Inaccurate or slow effortful word reading

● Difficulty understanding the meaning of what is read

● Difficulties in spelling

● Difficulties with written expression

● Difficulties mastering number sense, number facts, or calculation

● Difficulties with mathematical reasoning



Specific Learning Disorder

Diagnostic and Statistical Manual of Mental Disorders (DSM-5-TR)

The four diagnostic criteria are to be met based on a clinical synthesis of the 
individual’s history (developmental, medical, family, educational), school 
reports, and psychoeducational assessment.

“Dyslexia is an alternative term used to refer to a pattern of learning 
difficulties characterized by problems with accurate or fluent word 
recognition, poor decoding,and poor spelling abilities.” 



Specific Learning Disorder

When a child receives a diagnosis of Specific Learning Disorder and/or 
Dyslexia from an outside professional:

● Copy of evaluation should be shared with the school

● School conducts a Review of Existing Data (REDs) to determine if more 
testing is needed

● School ensures needed supports are put into place for the child based 
on outside and school data



Families and Dyslexia
What do we tell parents?



OSDE Requirements for Family Notification

Within 30 days of universal screening, parents/guardians 
should be notified of Individualized Program of Reading 
Instruction (IPRI) and results of dyslexia screener if 
completed. 

If a dyslexia screener is completed after 30 days, then an 
addendum can be completed and attached to IPRI



Parents should be notified of:
❏ The student has been identified as 

having a substantial deficiency in 
reading

❏ Current services that are provided to the 
student 

❏ Proposed supplemental instructional 
services and supports that will be 
provided to remediate deficits

❏ Student will not be promoted to 4th 
grade if reading deficiency is not 
remediated by the end of 3rd grade

❏ Strategies for families to help their child 
succeed in reading proficiency

❏ The grade-level performance scores of 
the student.

❏ OSTP is initial but not sole determiner of 
promotion

❏ Specific criteria and policies of the 
school district for midyear promotion.

❏ Resources and information regarding 
dyslexia (if applicable).

OSDE, Dyslexia Resources
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● There is no single definition of dyslexia

● In Oklahoma, “at-risk for dyslexia” means the 
student has difficulties with word-reading problems. 
It does not mean they have a disability

● There is no one “dyslexia intervention” 

● Dyslexia should be addressed through a multi-tiered 
system of support with evidence-based 
interventions that address specific skill deficits

● Parents should be a part of their child’s educational 
team



Resources and 
References

Resources for teachers and families



Resources for Oklahoma Educators and Families

● OSDE Implementation Guidance: Early Screening for 
Reading Difficulties, including Characteristics of Dyslexia

● OSDE Dyslexia Resources: Dyslexia Resources for 
Educators & School Administrators

● OSDE Reading Sufficiency: RSA resources for teachers 
and educators

https://sde.ok.gov/sites/default/files/documents/files/22-23%20Screener%20Implementation%20Guidance.pdf
https://sde.ok.gov/special-education-services-dyslexia-resources
https://sde.ok.gov/reading-sufficiency


Intervention Selection Resources

● National Center for Intensive Intervention: Provides 
guidance on evidence-based screening, progress 
monitoring, and intervention resources 

● What Works Clearinghouse: Practice guidance on 
research for educational programs, particularly packaged 
programs

https://intensiveintervention.org/
https://ies.ed.gov/ncee/WWC
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Questions?



THANK 
YOU!

Please complete 
the session 
evaluation!

Gary Duhon, PhD, BCBA
Professor, OSU Stillwater

OSU BRIDGE Center Co-Director

gary.duhon@okstate.edu

Sara Rich, PhD, HSP, NCSP
Clinical Assistant Professor, OSU-CHS

OSU BRIDGE Center Co-Director

sara.e.house@okstate.edu
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